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Providing feedback is one of the most effective (and cost-effective) ways of improving pupils’ learning. The purpose of
marking at Whale Hill is to provide constructive feedback to every child, focussing on success and improvement
against learning objectives. It should be meaningful, manageable and motivating. Marking helps children to become
reflective learners, inspires them to perform and builds confidence by celebrating achievement. Its main purpose is
to advance pupil progress and outcomes. Feedback is given in three ways:

1. Immediate feedback — at the point of teaching
2. Summary feedback — at the end of a lesson/task
3. Review feedback — away from the point of teaching (including written comments)

Often involves whole groups or classes.
Provides an opportunity for evaluation of
learning.

May take the form of self/peer assessment
against success criteria.

May guide a teacher’s further use of review
feedback, focusing on areas of need.

Type What it looks like Evidence

Immediate Teacher gathering evidence from mini- Lesson observations/ learning
whiteboards, book work etc... walks.
Takes place in lessons with individuals/ small Some evidence of annotations or
groups. use of marking codes.
Often given verbally to pupils for immediate Book scrutiny: improvements
action. evident in books through editing/
May involve use of a teaching assistant to improving/further working.
provide support or further challenge.
May redirect the focus of teaching/task.
May include annotations relating to the marking
code.

Summary Takes place at the end of a lesson/activity. Lesson observations/ learning

walks.

Evidence of peer/self-
assessment.

Book scrutiny: improvements
evident in books through editing/
improving/further working.

Review

Takes place away from the point of teaching.
May involve written comments/annotations for
pupils to read/respond to.

Provides teachers with opportunities for
assessment of understanding.

Informs future planning and adaptation of
groupings/tasks.

May lead to targets being set for pupils’
attention/immediate action.

Fluid groupings/ interventions.
Book scrutiny: improvements
evident in books through editing/
improving/further working.
Adaptation of teaching
sequences.

Teachers and year groups follow guidelines in the feedback policy. However, they must also consider what is
appropriate to the age and needs of the children in their class: marking should be consistent and progressive

between year groups.

*  Feedback should aim to:
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Relate to learning objectives taught during the lesson.
Help pupils to recognise what they have done well.
Give children recognition and appropriate praise for the success of their work.
Give children clear strategies on how they can improve their work.

Be brief and to the point.

Be manageable for teachers.




Good General Marking Practice:

*  Teachers must mark using red pen in all books. From year 3, green pen should be used by pupils when peer-
assessing/self-assessing, peer marking, corrections and editing. Year 1 and 2 will use pencil for this.

*  Marking should be neat, accurate, fair and consistent.

*  Books will be a place of positivity and any pieces of work that fall below the expectations of the teacher will be
commented on verbally, addressed and revisited before the next taught session.

*  Any support should be recorded in books.

*  Acknowledgment marking is important as pupils like to know that the teacher has looked at their work and it
reinforces pupils’ confidence in teachers.

*  If verbal feedback has been given, VF is used alongside a quick statement e.g. VF about commas after adverbials

*  Make sure that time is built in every lesson for pupils to read, understand and respond to written feedback.

English

Children require regular, timely and frequent feedback about their writing with the opportunity to review, edit and
improve. Feedback will be encouraging but also something that pupils can at upon. This may be to address sentence
level issues and misconceptions or more broadly, text structure aspects. We acknowledge that the most effective
feedback in writing tends to be:

e oral rather than written,

e is more discussion-based than directive,

e provided throughout all stages of the writing process,

e specific to the writing task rather than a general comment, explaining precisely to problem and how to solve
this, e.g. ‘You need to add more information’ is less useful than ‘I think you could add information here about
the variety of owls found in the Arctic. How could you do that?’

e supportive and encouraging, but always giving reason, e.g. ‘Using the relative clause in that sentence really
helped me visualise the women'’s hair’, rather than, ‘great sentence’.

Ultimately, encouraging the children to reflect on their feedback is essential for their growth and independent
writers. They should be able to apply their feedback to their writing goals.

Children should be aware of their writing goals and these should be clearly marked against at the end of each ‘show
me stage’ piece. Goals should be identified taking into account the child’s starting point for the unit of work, their
current assessment level and the focus of the teaching and collaboration stage. These should include a range of
sentence level, punctuation and broader text level goals.

Investigation Stage

At the Investigation Stage, the level of support is indicated with S(shared)/G(guided)/I (independent) and live marked
as and when appropriate with a tick. In key stage one G+ is also used if a child has required a significant amount of
help. Teachers will respond promptly to misconceptions and common errors and address them throughout the
lesson. If there are single questions at this stage, each question will be marked. Similarly, if this is a comprehension,
a score will be given and opportunities for correcting will be planned in either at the end of the session, in same day
intervention or at the beginning of the following session.

Teaching and Collaboration Stage

e At the Teaching and Collaboration Stage, the level of support is indicated with S/G/|, after the completion of
shorter tasks, and live marked as and when appropriate with a tick. In key stage one G+ is also used if a child
has required a significant amount of help.

e There will be opportunities to edit and improve sentences, sections of writing or short paragraphs within
pieces of writing.

e Sections to be corrected will either be identified independently or by the class teacher who will underline
and mark with a ‘C’. Children will rewrite the identified with a ‘C’ section underneath the piece of writing.

e Teachers are to use their judgements against how many sentences will be underlined to make sure that the
children feel motivated to write. This will be no more than two sentences to correct or improve in a small
paragraph.



Show Me Stage

e At the Show Me Stage, the children will be working independently towards their writing goals to complete
their assessed piece of writing. The children will be working with their success criteria and the work
completed during the teaching and collaboration stage to enhance their writing.

e  Misconceptions and advice will be offered as a whole class, within a small group or individually depending on
the task and the suitability and relevance of the feedback.

e Children may be asked to independently identify sections of writing to improve. All children will be expected
to edit their writing and be able to show evidence of this in their books. Same day intervention may be used
to support this.

o  Written targets to support ongoing success with writing will be review and set after every show me stage
piece in KS2. In EYFS and KS1, this will be verbal.

e Assessment levels will be given at the end of every term in line with end of term data.

Sentence and SPaG books and Reading Journals

o  Will be acknowledge marked and errors identified for correction.

Spelling

Correcting every misspelling is unnecessary. Teachers will underline, lightly in pencil, common errors in words that
children have been taught and have already practiced. A wavy line can be used under words which children have
attempted to spell, but incorrectly, the correct spelling can be added as part of the editing process. For more
confident and able writers, children may be asked to use the dictionary, but for less confident children, teachers
should support with this spelling, whether it be adding to the class word bank or giving their spelling directly. This is
to make sure that children are not put off trying out new words if they must look it up each time and we
acknowledge that a dictionary is only useful for those children who are already good spellers.

Key stage 2 correct spelling within the sentence/paragraph as part of the editing process. Key stage 1 correct and
practice at the end of the piece of work.

In key stage 1 or for children with significant spelling difficulties, teachers may use underwriting as a teaching tool
(transcribing a child’s writing using conventional spelling), if time is available. This can be helpful when it is difficult to
read a child’s writing and will show the child the correct spelling. Again, this should not be for every word, but for
the key words that the child has been working towards.

English work must be marked or acknowledged before the next lesson.



Whale Hill Primary Schoel - Lower School marking code

1 did this well.

| did this very well.

This is what I need to remember next time.

—
F W | need to remember finger spaces.

I need to remember cupitﬂl letters.

| need to remember full stops.

I need to remember to sit my writing on the line.

].FI"I.FI rove FIFEEETl[ﬂEi.EIFI.

Miﬂslng word

Ennjunct{ﬂn needed

Check jnr correct punctuuti{:n.'cupltul letter/lower case letter.

Correct this.

Independent work

Shared work (work has been completed as a group or class)

Guided work (an adult has supported me)

I have needed a lot n_f support with this.

Verbal jeedhﬂch given [prmfln:le brle_f de:;q:riptlun n:u_f what the
jeedhuck was)
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& Whale Hill Primary School = KS2 Writing Marking Code

I did this well.
J
/) I have confidently met my objective.
T This s my writing target.

Missing word or words.

Check for incorrect/missing punctuation.
Incorrect use of capital or lower-case letters.

Correct this.
The section to be corrected will be underlined.

Correct this spelling — it is one we have practiced.

Correct this spelling — use your partner, teacher, word bank or
dictionary to check.

Words or group of words is not needed.

My verbal feedback

Independent work

Shared work (work has been completed as a group or class)
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Guided work (an adult has supported me and/or given me some
ideas)




Samples of Marking in English
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Year 4:

Year 5:
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Maths

Each main maths session will begin with a review of the previous session. In key stage 2, this will be one notebook
page of a few questions which allows the teacher to assess whether the knowledge has stuck from the previous
session and that the children are ready for the next step in their learning. In books, this will be under the previous
day’s work with the heading review or R. This will follow daily 5 and take no more than 5 minutes to complete and
review and will be answered under the previous work. KS1 will complete this as discussion or on whiteboard if
necessary.

Mark every question with a tick or « This will be completed by either the teacher, self-marked or peer marked. Self-

marked and peer marked work will be checked by the teacher and support staff regularly for accuracy and daily for
achievement. This will apply to both book work and sheet work and will feed into the decision of if children need
same day maths intervention.

Time will be built in for the children to go back and correct incorrect questions from the previous session. This will be
remarked for accuracy. The number of corrections that the pupil is required to do is something that the teacher
should judge. If the child has grasped the method/concept, but has made a couple of careless errors, the teacher
may feel that the pupil does not need to carry out corrections. If the pupil has made several errors, the teacher may
put a C next to the answers that should be corrected. Teachers will distinguish between a pupil’s simple slip and an
error that reflects a lack of understanding.

Maths must be marked or acknowledged before the next lesson.



Samples of Marking in Maths

Reception:

4 and 5 Maths Sorting Activity
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Year 5: Year 6

Science and foundation Subjects

Science and foundation lessons will start with a low-stakes quiz to recap and consolidate key knowledge from topics.
In key stage 2, this will be recorded under the previous piece of work, numbered as 1,2,3 etc and self-marked. In key
stage 1, this will be a discussion.

The level of support is indicated and the end of a piece of work with S/G and can be live marked, as and when
appropriate, with a single tick at the end of a piece of work or a double tick if a child has exceeded. Work without S/G
is independent. Teachers will respond promptly to misconceptions and common errors and address them
throughout the lesson.

Tasks set with individual questions should have each question individually marked.
Within the umbrella of foundation subjects and science, different subjects and/or tasks are conducive to different

styles which will include peer and self-assessment and verbal feedback.

All pieces of science and foundation work should be marked before the next taught session. Exception of art



Samples of Marking in Foundation Subjects:
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Year 4:
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Rewards
Rewards will be used to celebrate success, promote the highest standards by encouraging the children to work hard
and always try their best. Rewards will highlight successes in a variety of ways:

stickers in books and on jumpers,

sharing work with the rest of the class,

sharing work with other classes, teachers and senior leaders,
sharing with parents,

certificates handed out in assembly,

postcards sent home, and,

recognition boards in classrooms

Monitoring and Review

Senior Leaders will be responsible for monitoring the implementation of this policy through termly book sampling.
The desired outcomes for this policy are improvement in children’s learning and the raising of standards and
expectations across the curriculum. There will be consistency across the whole school of high-quality marking and
feedback. Children will be proud of their work and feel a greater sense of achievement.



